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DELVING INTO WRITING STRATEGIES AND DIFFICULTIES
OF PRIMARY LANGUAGE LEARNERS

Writing has been regarded as a most challenging language skill, which has been
placed at the center of the research and teaching activity over the last decades. Writing skill
along with reading are the two key-skills that shape the context of literacy in a target
language while special emphasis is placed on developing and empowering different aspect
of students’ literacy repertoire 10 students even from an early age.

This paper presents and describes a multidimensional study which was designed and
carried out to investigate primary education students’ difficulties in writing Greek texts. In
parallel, the study aimed at investigating the strategies that employed by the students
throughout the writing phases. To this end, thirty-five 10-year-old students attending Greek
primary education classes took part in this study during the school year of 2020 — 2021. The
students lived in Larissa, a city in Central Greece and they participated upon receiving the
agreement of their parents. They were engaged in semi structured interviews related to
writing a text and they were also invited to complete specifically designed questionnaires
focusing on both students’ writing difficulties and the strategies they employ pre- while and
post- writing texts in Greek. Both the interviews and the record protocols have been
designed and developed by the researcher in an attempt to focus on the students’ writing
profile in multidimensional way.

Following the data processing, the findings indicated that students were acquainted
with their difficulties in writing texts in the Greek language. However, through the study it
was released that the students do not make a regular use of writing strategies during their
writing activity. Thus, the author of the article presents suggestions for further research and
educational practice in primary education contexts.
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WRITING SKILLS: an introduction. Writing, along with reading, function as
complementary skills that constantly interact to build the literacy component of language.
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According to Ramya & Pongoodi (2017), the acquisition of writing is realised only after the
mastering of the three other language skills: listening, speaking and reading. The writing
skills are not naturally acquired but are subject to learning and cultural transmission in
“formal instructional settings or other environments” which necessitate their “practice
through experience” (Myles, 2002, p.1), whereas effective writing could be seen as a
manifestation of “successful language learning” (Zerin, 2007, p.5). A person’s writing is a
form of output which mirrors their fluency in a given language as well as their ability to use
it accurately, and “it is produced as an evidence because it is visible and concrete” (Ramya
& Pongoodi, ibid, p.782). This inherent transparency of written language accounts for the
objective measurement of a language user’s performance, and facilitates its assessment.

The inherent communicative features of writing led McDonough, Shaw and Masuhara
(2012, p.190) to define writing “as a vehicle for language practice” and an effort to
communicate with and understand the writer’s state of mind, and Ramya & Pongoodi (2017,
p.782) to claim that writing exploits “a conventional graphic system to convey thoughts of
the writer to the reader”. Dyson & Freedman (1991) treat writing as “a process-oriented,
goal-directed and problem-solving process which involves the writer’s awareness of the
composing process and the teacher’s or peers’ intervention at any time needed”, Whereas
Susser (1994, p.39) supports the view that writing is “a recursive, non-linear cognitive
process in which the writer moves back and forth between prewriting-idea generating,
writing, revising and editing until he/she is safisfied with his/her creation”. According to
Flower (1994), the social context in which writing is produced and practised should not be
disregarded mainly due to its being a “socially situated communicative act” (Artero, 2013,
p.7). The emphasis placed upon different aspects of writing as proved by its various
definitions, are rooted in the respective approaches to writing adopted over time, which
penetrate the development and teaching of writing. Considering all the above, it can be
inferred that writing is the product of the constant interaction between the text, the writer
and the reader, or, as Ramya & Pongoodi (2017, p.782) argue, “writing is @ medium through
one can express his or her own ideas and convey information. Writing influences the readers
significantly”.

The writing skill has been mentioned to be developed after the mastery of the three
other language skills: listening, speaking and reading. This assumption refers both to L1
acquisition- and L2 teaching contexts. The successful combination of text-, writer- and

reader-based approaches is essential in order to promote a global understanding of the nature
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of writing (Hyland, 2003). However, the variables that affect the writing, are personality

and its cognitive factors (Ramya & Pongoodi, 2017).

Affective variables relate to the learners’ motivation and attitudes towards the writing
skills (Myles, 2002). These psychological factors seem to affect the learners’ development.
Language learners are not restricted to the approach followed in the teaching of writing, but
involve affective performance in many different ways as they are considered “of critical
importance to the success or failure of any student’s efforts” (Rifkin, 2000, p.2), and they
are closely linked to social parameters as well.

The cognitive load exercised by writers is significantly higher when compared to the
other three language skills. According to Hermansson and Lindgren (2019, p.6), “writing
as a cognitive process refers to the thinking and processing of information that goes on in
writers’ brains when they write a text”. In particular, the writer undergoes a variety of
cognitive activities while composing a text. They engage in planning in order to generate
and brainstorm ideas, followed by the transformation of these ideas into words and their
subsequent transcription on paper, which is realised with the linguistic resources a writer
possesses, and, finally, they revise and edit their text during the process of reviewing (Flower
& Hayes, 1981). Each writer experiences these stages in the writing process in a different
way on the basis of some cognitive variables affecting the development of writing, namely
their learning style, their type of intelligence, as well as the strategies they employ.

Efficient language learning, and especially the written component of language
“presupposes the ability to make appropriate selection and use from a strategy repertoire”
(Chamot et al, 1988, Green & Oxford 1995, p.1). Weinstein & Mayer (1986, in O'Malley &
Chamot, 1990, p.17) define learning strategies as “the behaviors and thoughts that a learner
engages in during learning” that foster learning and promote autonomy. In the case of
writing, the employment of strategies differentiates the less skilled writers who are not
trained enough in strategic use, from the skillful and independent writers who engage in
process-oriented and self-regulated writing to plan, compose and refine their texts,
according to the model proposed by Scardamalia and Bereiter (1987, in Hyland, 2016).
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THE STUDY. THE RATIONALE OF THE STUDY

The reason for carrying out this study stemmed from the fact that Greek classrooms
are characterised within linguistic and cultural diversity because of the advent of students
with migration/refugee biography. In the research process, an attempt was made to record
immigrant students’ difficulties in writing as well as writing strategies employed by them.

More specifically, the study was designed to address the following questions:

What writing difficulties are encountered by immigrant students in the Greek
language?

Which strategies immigrant students employ before- while and after writing a text in
the Greek language?

SAMPLE

The sample consisted of 35 Albanian- and Bulgarian-speaking students, 10 years of
age. They were attending the 4™ Grade of Greek Primary Education and they were selected
as a convenient sample, attending the classrooms of a collaborative teacher.

The period of their staying in Greece was 4 years. It is worth mentioning that 75% of
them use the Greek language mainly at school while there is also another 25% using it both
at school and at home, as their parents had been employed by Greek farmers. Their language
level in Greek appears to be A2+/B1.

RESEARCH INSTRUMENT & PROCEDURES

The researchers made use of a multi-dimensional questionnaire in their attempt to
research on the immigrant students’ writing difficulties and strategies when writing a text in
the Greek language. Moreover, interviews served as an additional and supplementary
research instrument that was used for every student individually.

In the process of studying Greek texts, the researchers conducted interviews with each
student individually along with the use of a multi-dimensional questionnaire. More
specifically, both the interviews and the questionnaire consisted of two thematic strands.
The first thematic strand was related to the difficulties/challenges that immigrant students
face when writing a text in Greek. In parallel, the second thematic strand referred to
strategies that immigrant students made use of when writing in Greek, thus it focuses on
pre-writing strategies, while-writing strategies and post-writing strategies.
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As for the procedures of this research conduction, every student was requested to

write an informal letter (between 80-100 words) in Greek. Upon the completion of the
writing, the students were invited to participate in an investigatory interview and then
complete the questionnaire. First, they dealt with the difficulties they encountered when
writing the text in the Greek language. At the next stage they were urged to reflect on the
writing strategies employed by them.

It is worth mentioning that the questionnaire wording was simplified in an attempt to
facilitate students’ understanding. Moreover, when students called for a clarification, the
teacher supported them by explaining the statements of the questionnaire.

RESULTS- FINDINGS

Following the processing of the data derived from the students’ responses in the
questionnaire and the interviews, various findings have emerged.

With regard to the immigrant students’ difficulties encountered when writing a text
in the Greek language, the following figure (Figure 1) presents the difficulties that
immigrant students have before they start writing. They have many difficulties in findings
ideas for their text (48%) as well as many problems in finding the right/appropriate word
for their text (52%).

Pre-Writing Difficulties

52%

48%

39%

359 36%
28%
° 24% 26%
l -
Find ideas Put my ideas in order Find the right/appropriate
words
= Very Much Quite Not so Much

Figure 1. Pre-Writing Difficulties of Immigrant Students

The following figure (Figure 2) presents the difficulties that students face while
writing a text in Greek. In particular, they have many problems in toning the words (59%),
putting the words in the correct order (56%) and writing the words correctly (41%).
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procedures. More specifically, they have difficulties in reviewing the

whole text again to make potential corrections and correcting their spelling problems.

70%

60%

50%

40%

30%

20%

10%

0%

Very Mu

W Correct spelling

m Review the whole text
again to make corrections

ch

Quite Mot so Much

Figure

3. Post-Writing Difficulties of Immigrant Students

Concerning the students’ strategies in writing, students appeared to use both cognitive

and meta-cognitive str

rarely change/adapt t

ategies but not to a great extent (Figure 4). In particular, they seem to

heir register and their vocabulary (55%), note and analyse their

mistakes (69%) and write every new word they learn in a sentence (54%). However, they

tend to use linking words (81%), organise their texts into paragraphs (74%) and thinking

about their ideas befor
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Never/Rarely mSometimes mAlmost Always/Always

I change my register and vocabulary to... 33% 33%

I analyze my ideas in detail 35% 55%
I use linking words
| organize my text into paragraphs
I re-read the text I'm writing to see if I...
I am simply rephrasing something that I...
Before | start writing a text, | think...

| write every new word | learn in a...

o,
I note and analyze the mistakes | make... 69%

Figure 4. Writing Strategies of Immigrant Students

With regard to the students’ compensation strategies, when they face difficulties in
their writing procedures, it was revealed (Figure 5) that they make an extensive use of
strategies asking for help (48%), using their L1  (51%) and omitting the words (48%).

MNever/Rarely W Sometimes M Almost Alwavys/Always

When!l don't know how to write a word 4%

(=)
or what a word means, | ask my teacher... 48%

48%
When | can't write a word or phrase in a
foreign language, | write it in my native... 5124
Whenl can't write a word or phrase, |

don'twrite it a8
When | can't write a word or phrase, |
wirite another in its place that has the...

a46%

Figure 5. Compensation Strategies of Immigrant Students

CONCLUDING REMARKS

In the process of our research, an attempt was made towards identifying the
difficulties that immigrant students have when writing in the Greek language in parallel with
investigating and recording the writing strategies they employ.

Data analysis clearly demonstrated, that students were aware of the difficulties faced
when writing in the Greek language while they also showed a great flexibility in the
strategies they employ not from cognitive/metacognitive perspective but from compensation

perspective, in their attempt to overcome potential problems and difficulties. Indeed, Dyson
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& Freedman (1991) treat writing as “a process-oriented, goal-directed and problem-solving

process which involves the writer’s awareness of the composing process and the teacher’s
or peers’ intervention at any time needed”, whereas Susser (1994) supports the view that
writing is “a recursive, non-linear cognitive process in which the writer moves back and
forth between prewriting-idea generating, writing, revising and editing until he/she is
satisfied with his/her creation”.

Strategies are not developed automatically but are subject to instruction and direct
training (O'Malley & Chamot, 1990) that should take place throughout the planning,
transformation, transcription and reviewing stages of the writing process (Flower & Hayes,
1981), using a “workshop approach to instruction” (Myles, 2002, p.2). The use of strategies
Is considered a decisive factor contributing to the development of L2 writing and, at the
same time, the ability of students to perceive and use strategies (Papadopoulos & Rapti,
2021) during their writing instruction and practice with high flexibility functions as the
manifestation of the learners’ mastery of the highly demanding skill of writing.

Therefore, language teachers should consider carefully their students’ needs and employ
such teaching strategies that will facilitate the writing skills development of the immigrant
students in the Greek language. They need to foster an environment, which will contribute
to the students’ writing strategies and skills, accommodating their needs and problems.

However, the variables that affect the writing skills development in language learners are
not restricted to the approach followed in the teaching of writing, but involve affective,

personal and cognitive factors (Ramya & Pongoodi, 2017, Papadopoulos & Rapti, 2021).
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WCCJEIOBAHUSA CTPATEIA U TPYJTHOCTEMN NACbMA B U3YYEHUU
NHUCTPAHHOI'O A3BIKA YYEHUKAMM HAYAJIBHOU IIKOJIbI

HUcaaxk [Managony.oc, (PhD) 3 npukiagHo#i JUHIBUCTUKY U MT€AarOTUKH,
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Y cmammi posensoacmovca numauHs nucbmMa YUHAMU HA NOYAMKOBOMY emani
BUBYEHHSI MOBU SIK HAUCKIAOHIWLOI MOBHOI HABUYKU, SIKA OVIa NOCMABIEHA 8 YEeHMmp
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O00CTIOHUYLKOI Ma BUKIAOAYbKOI OISIbHOCMI NPOmsa2coM OCMAHHIX decsamunims. Hasuuka
nuUcCbMa pasom i3 UYUMAHHAM — 08l KIIOY08I HABUUKU, WO @OpMYyIomb KOHMEeKCm
2PAMOMHOCII IHO3EMHOI0 MOBOI0, MOOI K 0COONUBUL AKYEHM POOUMbCA HA po3pobyi ma
PO3UIUPEHHT MOJACIUBOCNEL DIZHUX ACNEKMI8 penepmyapy cpamMoOmHOCmi Y4HI8 HAGIMb 13
PAHHBLO20 BIKY.

YV yiti pobomi npeocmasneno bazamosumipte 00CHiOJNCeHHS, siKe OYI0 po3pob.eHe
ma nposeoene OJisl BUBUEHHS MPYOHOWI8, 3 AKUMU 3YCMPIYAIOMbCS YUHI HOYAKOBOI WKOIU
npu HanucaHui epeybkux mexcmis. Ilapanenvrno ye 00cniodcenHs Mano Ha Mmemi 00CIiOumu
cmpamezii, AKi 3aCmMoco8ysaiu Cmyoenmu npoms2om ycix ¢paz Hanucaums. 3 yiero memoro
mpuoyame n’simo 10-piunux yuwie, sKi 8i08i0Y8aAIU 2peybKi KIACU NOYamKo8oi 0ceimi,
8357IU yuacmov y ybomy oocniodcenni npomseom 2020 — 2021 nasuanvnozo pokxy. Yumi
npooicusanu 6 micmi Jlapuci, 6 Ilemmpanvniii [ peyii. [locniodcenns 3 yuuamu 6y10
nposedere 3i 3200u Oamvkie. B inmepe’to, 3 HanucamHs meKkcmy, NpPONOHY8ANIOCA
3anoBHUMU  CneyianbHo po3podJieHi aHKemu, NPUCEAYEHI AK MPYOHOWAM NUCbMA
CmyOeHmie, mak i Cmpameziiam, sKi 60HU BUKOPUCTNOBYBANU OO0 [ NIC/ISL HANUCAHHS MeKCMi8
2peybKoIo Mo8or. Yci 0okymenmu — cnigbeciou, npomoxoJiu 3anucie — 0yau po3pooaeni ma
00pobIeHT 00CTIOHUKOM ma 3p00OIeHUll Oa2amocpanHUll AHANI3 NUCbMA VYHIE.

OmpumaHi 8UCHOBKU NOKA3AIU, WO YUHI OVIU O3HAUOMILEHI 3i C8OIMU MPYOHOWAMU
npu  HANUCAHHi mekcmis epeyvkor Mmoeor. (OOHAK 3a80aKU  OOCHIONCEHHIO OVI0
8CMAHOBIEHO, WO VUHI He GUKOPUCIOBYIOMb DESYIAPHO cmpamezii nucbMa nio 4ac c8oci
nuUcLMo80i disnbHocmi. Takum uunom, asmop cmammi no0ae NPONO3uYii W00 NOOANLUIUX
00CiOJHCEeHb Ma OCBIMHbOI NPAKMUKU 8 KOHMEKCMI NOYamK0o80i 0C8Imu.

Knwuosi cnosa: nucomo;, yuni nouamrko8oi WKOIU; OO0CHIONCeHHSs cmpameii
nUCbMa; 00CIIONHCEHH MPYOHOUI8 NUCLMA.

JOCJILIKEHHA CTPéTEFII‘/JI TA TPYJHOLIIB IUCbMA
Y HABYAHHI IHO3EMHOI MOBH YYHIB IIOYATKOBOI IIKOJIN

Icaak ITanagonyJoc, (PhD) 3 npukiagHOT IIHMBICTHKY Ta MEIAroriky,
(Dr) nexrop, LleHTp rpenpkoi ocBiTH,
By [Ticaropa 8, 41221, m. Jlapuca, I'penis, Isaakpapadl@gmail.com

llucomo cuumaemcs Haubonee CIOHCHHIM S3bIKOBLIM HABLIKOM, KOMODbIL 8
nocineoHue Oecamunemusi 3aHUMaem YeHmpaibHoe Mecmo 6 UCCIe008amenbCKol U
neoazozuueckou oeamenvhocmu. Hasviku nucbma mapsady c umenuem s61a10Mcs 08YMsl
KAH04eBbIMU HABLIKAMU, KOMOpble (OPpMUPYIOM KOHMEKCM 2pAMOMHOCIU HA U3YYAeMOM
A3bIKE, NPU IMOM 0C0O0€ BHUMAHUE YOENAeMCS PA3GUMUI0 U PACUUDEHUIO 803MOICHOCEl
PA3IUYHBIX ACNEKMO8 penepmyapa cpamomHOCmu Y4auuxcs 0axce ¢ paHHe20 603pacma.

B oaunou cmamve npeocmasneno u onucano MHoO2OMepHOe UCCIe008anue, KOmopoe
ObLIO pa3pabomano u nPoeeodeHo OJisl U3Y4UeHUss MpPYOHOCMell Y4aujuxcsa Ha4yaIbHbIX WKOJL
npu Hanucamuu 2epeveckux mekcmos. IlapannenvHo ¢ 2mum ucciredoganue OblLIO
HanpasieHo Ha usydexue cmpamezuil, KOmopwvle UCNOIb308ANU CHYOEHNbl HA 2Manax
nanucanus. C smoti yeavio mpuoyamov namo 10-1emuux y4eHUKo8, noceuaruux ypoxu
2peuecKo20 HauaiIbHO20 00PA308aHUS, NPUHAIU YUACMUe 8 IMOM UCCIe008AHUU 8 MeYeHUe
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2020-2021 yuebrnoco co0a. Yuawuecs scunu 6 Jlapuce, copode 6 L{enmpanvuoui I peyuu, u
OHU NPUHATU YYACTUE NOCTe NOTYYeHUs CO2NACUsL OM CBOUX pooumenell. Yuenuxu Ovliu
806/ICUEHbl 8 UHMEPBbIO, C6A3AHHblEe C HANUCAHuemM meKcma, U um makice Obllo
NPeoloNCeHO 3aNOIHUMb CHeYUAIbHO paspabomanuvie amKembvl, HOCEAUJEHHblE KAaK
MPYOHOCMAM YYEHUKOB C NUCbMOM, MAK U CIMpamezusim, KOmopbvie OHU UCHOb3YIOM 00 U
nocie HanuUCanus MmeKcmoe8 Ha 2pedeckom Aazvike. M unmepewio, u nPOmMoKoivl 3anucu OblIu
paspabomanvl u 06pabomansl ucciedosamenem 8 NONbIMKeE COCPEOOMOUUMb BHUMAHUE HA
HUCbMEHHOM Npoghue CMyOeHmo8 8 MHO2OMEPHOU gopme.

Ilocne 0bpabomku OanHbIX pe3yIbmamsl NOKA3AU, YMO YYEeHUKU ObLIU 3HAKOMbL CO
CBOUMU MPYOHOCIAMU NPU HANUCAHUU MEKCMO8 Ha epedeckom sazvike. OOHaKo 6 xode
UCCe008aHUSL BBIACHUNIOCH, YMO YYaAWUecs He pe2YIsapHO UCHONb3YIOM NUCbMEHHbLE
cmpamezuu 80 8pemst C80ell NUCbMeHHOU desmenvrocmu. Takum obpazom, asmop cmamou
BHOCUM NPEOdIONCEHUsT NO OANbHEUUUM UCCIeO08AHUIM U Neda202uiecKoll NpaKkmuke 8
KOHMeKCme HauaibHO20 00pa308aHUsL.

Knroueswie cnosa: nucomo; yueHuxku HauanibHOU WKOIbL, UCCIEO08AHUL CmMpame2uil
RUCbMA; UCCTIe008AHUS MPYOHOCMEl NUCLMA.

Cmamms naoitiuia 0o peoakyii 04.03.2021
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