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MODERN EUROPEAN EXPERIENCE
OF PRACTICAL TEACHER TRAINING

The article considers the issue of studying modern European experience of practical
teacher training. It was found out that efficiency of preparing future teachers to their
practical activity directly depends on all the levels — from top to bottom — state
educational policies and support, regulations in the field of teacher training, modern
initial teacher training programmes, inner motivation to become a teacher. It is pointed
out the need to apply an integrated approach in mastering the readiness to follow the
profession. As we are talking about the European experience, a special attention is paid to
study and analysis of regulatory European framework. It helps to define new strategies of
developing practical teacher training system, offers recommendations on efficiency of
implementing innovative methods and technologies in teacher training process. According
to some reports of European Commission, the effectiveness of teacher training is
determined by comprehending the teaching profession and the professional development
of teachers as a coherent continuum with several, interconnected perspectives, which
include teachers’ learning needs, support structures, job and career structures,
competence levels and local school culture. Within practical teacher training there is a
special role of partner schools where a special position belongs to a school-based teacher/
educator, who does his/ her duties on the basis of a partner school. That educator teaches
pupils at school and has responsibilities to support partnership with a teacher training
university or college in providing the practical training of students — future teachers. It
means to be a mentor/ facilitator/ cooperating teacher. It is found out that basis of training
is the practical formation of qualities which are essential for the future teacher's practical
training. Students are educated to develop such pedagogical characteristics as flexibility,
reflexivity, awareness of the internal ambiguity of positions and points of view, ability to
take alternative decisions and to form the following basic personality traits as sociability,
creativity, mobility, independence, responsibility for the personal choice, decision and the
results of the teachers™ activities.
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Introduction. The question of effective practical teacher training is in the focus of
leading European countries’ attention. Over the last ten years, a humber of important
studies have been done in the field of teacher training. Such organizations as the Education
Information Network in Europe, consisting of a coordinating European Unit and a series of
national units (Eurydice Network), and European Commission’s Centre for Research on
Education and Lifelong Learning (CRELL) have presented special reports with up-to-date
information concerning the policy decisions in the Education field. For example, the
Eurydice Network's “The Teaching Profession in Europe. Practices, Perceptions and
Policies” considers a comprehensive overview of the teaching profession in Europe,
provides analyses key components of teacher initial education and early career support,
examines needs and provision of continuous professional development, provides an
overview of teachers' transnational mobility, and analyses the link between job
satisfaction, perception of value of the profession, and working conditions (European
Comission: Educating and Training, 2015, p. 1).

It is impossible not to agree that the effectiveness and efficiency of teacher training
in accordance with modern world challenges, first of all, depends on the understanding of
the teaching profession and the professional development of teachers as a coherent
continuum with several, interconnected perspectives, which include teachers’ learning
needs, support structures, job and career structures, competence levels and local school
culture. To have a successful system of teacher training, it should be started with state
regulations and policies in the educational field, government's responsibility to take
measures to raise the quality of teaching by enhancing initial teacher education programs
and teachers™ awareness in their more professional development linked to tailoring,
diversifying, and innovating teaching practices (European Comission: Educating and
Training, 2015, p.2).

Organizing and conducting practical teacher training, the unity of social and

pedagogical dimensions of the teacher's activity should be taken into account.
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Analysis of the literature on the research problem. The priorities of modern
education are defined in the normative documents of international conventions. They are
the roadmaps for reforming Ukrainian science and moving towards integration into
European communities (Palamar, Nazarenko, Vaskivska et al., 2020, p.2657).

Considering the task of effective practical teacher training, it is important to learn
the basics of European Union educational policy which is paying attention to the
knowledge, skills and attitudes of future teachers, working teachers and school leaders,
who are responsible for this process too (European Commission, 2013).

Providing future teachers with practical training, they should be taught that teachers’
continuing professional development is a crucial element in ensuring the quality of what
children experience through their education. As the teachers involved and gained
knowledge, skills and experience, their increased confidence and expertise subsequently
affects all children within their classrooms (Altun, 2011).

In the process of practical teacher training it is important to take into consideration
the future teacher's activity, his / her cooperation with pupils. The important thing is the
teacher’s ability to solve the problem, and this feature is not limited to mastering a certain
set of skills. This ability has several components: motives of activity; ability to navigate in
the sources of information; skills necessary for certain activities; theoretical and applied
knowledge required for understanding the essence of the problem and choosing ways to
solve it (Palamar, 2018, p. 274).

Using informational and communicational training technologies, including specific
methods and technical means (computers, audio and video, telecommunication networks,
etc.) for working with information makes the process of practical teacher training more
informative and successful (Petryk, 2020). Today, this type of pedagogical technologies is
designated by the term «computer technology of instruction», which continues to develop
the ideas of programmed instruction, opening up new technological possibilities of
educational process with advantages connected with computers and telecommunications
(Terletska, 2018, p. 130).

Within profile training implementation, it could be pointed that an analysis of

pedagogical practice makes it possible to note that today, the appropriate methods and
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approaches, properly selected by the teachers, are essential in the system of studying. For
example, language disciplines, in particular foreign languages during profile training
implementation (Yuzkiv, H., Ivanenko, I., Marchenko et al., 2020).

If we are speaking about practical training of primary or preschool foreign language
teachers, it should be remembered that the main purpose of language education in primary
school is to provide pupils™ general development, to form their motivation to learn foreign
language, to develop their ability to listen and understand a foreign speech, to teach
reading and writing on the basis of an available linguistic theory to form practical abilities
and skills (communicative), and the most important thing is to form the ability to learn
(Kotenko, Kosharna & Holovatenko, 2020). So, well-mastered theoretical positions
without their usage into pedagogical practice do not guarantee the success of the teacher's
professional activity.

The purpose of the article is to study the modern European experience of practical
teacher training and to find out its peculiarities.

To achieve the purpose following research methods were used observation,
description, analysis of the regulatory framework, study and generalization of scientific
publications, comparison.

The key definitions concerning practical teacher training. In most European
Union research documents on education it is pointed out a term general pedagogical
knowledge. In 2015, this term was presented in the European Paper «Educational Research
and Innovation Pedagogical Knowledge and the Changing Nature of the Teaching
Profession» (2017). The term general pedagogical knowledge (GPK) is interpreted as the
specialized knowledge of teachers for creating and facilitating effective teaching and
learning environments for all students independent of subject matter. in creating and
facilitating effective teaching and learning environments for all students, independent of
subject matter (Guerriero (ed.), 2017, p. 80).

Having analyzed the scientific works on the problem, we can point out a high
frequency of using one more term — pedagogical content knowledge (PCK). This term is
also often declares in European reports on the teacher training. According to Shulman's

definition, PCK means knowledge of content pedagogy, or blending of content and
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pedagogy into an understanding of how particular topics, problems or issues are organized,
represented and adapted to the diverse interests and abilities of learners and presented for
instruction (Shulman, 1987).

Having investigating practical teacher training, we should understand the original
meaning of term technological pedagogical content knowledge (TPACK) that is teacher’s
knowledge of how to coordinate subject- or topic-specific activities with topic-specific
representations (i.e. examples, models, analogies etc.) using emerging technologies with
the intent of facilitating student learning (Cox & Graham, 2009). Technological
pedagogical content knowledge has also been conceptualized as having three main
elements including knowing where in the curriculum to include technology, which
technology specifically to use and lastly, how to teach with it (McCrory, 2008).

If we are dealing with a practical component within teacher training, it is necessary
to take into consideration the meaning of term practical training. This term practical
training is explained in the documents of Independent Organization for Economic Co-
operation and Development (France) as practical teaching experience undertaken as part of
an initial teacher education programme, which allows prospective teachers to observe,
document, discuss and eventually perform in the role of a teacher, under the guidance of
more experienced teachers, mentors and/or teacher educators. In some countries, this is
known as a «practicum», which occurs in blocks of time over the course of an initial
teacher education programme; «clinical experiencey», which follows the medical model
embedding theory with practice so practical training and university-based learning often
occur at the same time; or an «internship», where students take-on a full-time placement,
with the expectation of greater teaching responsibilities and may receive a stipend (OECD,
2018).

In the context of teacher training, it is used some terms as initial teacher education
(ITE) and initial teacher preparation (ITP), which are met in European educational
regulations:

e ITE means education and training received by a teacher candidate as part of

his/her initial teacher education programme, which may be undertaken in a

teacher education institution, school or on-line;
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e ITP means a composite of pre-service education and support for new teachers as
part of in-service education (OECD, 2018).

After preparing students of pedagogical specialty to the future profession, they
should be ready to meet with as opportunity (a high status of teacher profession) as threat
(loss of motivation to work as a teacher). To deal with such challenges, future teachers
need to be equipped with a set of modern key competences - including literacy, numeracy
and digital competence. Critical thinking, creativity and the ability to work as part of a
team are equally important to build sustainable careers and become active citizens
(Council of the European Union, 2018).

Nowadays, both in Ukraine and in some other national systems there is a problem of
preparing teachers who do not follow their profession in future. European Trade Union
Committee for Education did some researches. They conclude that a current problem,
which is growing, is that of the «pool of inactive teachers» — people who have trained as
teachers but who for whatever reason, have left the profession. The task should be to
provide future teachers, educators with correct practical training on the level of Initial
Teacher Education. It could help to prepare them to be active in the profession. They will
understand the high status of pedagogical career and professional development (ETUCE,
2008, p. 14).

Initial Teacher Education is a fundamental area in which to support the shift towards
new working cultures and to lay the foundations for teachers’ capacity to adapt to
changing contexts and circumstances. It is ideally positioned to play a key role in
achieving two key goals: improving the development of teaching practices; and, attracting
more high quality candidates to the teaching profession (European Commission, 2015).

According to the Plan of Improving Initial Teacher Education, developed by
European Commission with a purpose to build a European Education Area, it is necessary
to understand the teaching profession and the professional development of teachers as a
coherent continuum with several, interconnected perspectives, which include teachers’
learning needs, support structures, job and career structures, competence levels and local
school culture. Teachers should be able to develop and maintain a mindset and a practical

approach which are based on reflection and inquiry, and focused on ongoing professional
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development. Initial Teacher Education needs to be considered as a starting point for this
ongoing process of professional development. It lays the foundation for this mindset and
this approach (European Commission, 2020, p. 15).

Within studying the modern European experience it is important to look at the
Analysis of Teaching and Learning International Survey (TALIS) data:

- more than nine out ten teachers in Europe have completed Initial Teacher
Education (91.2 %). A large majority of these teachers (80%) say that their
studies included the three essential elements of content, pedagogy and practice.
Italy (53.3%), Spain (63.2%), France (74.8%) and Serbia (75.5%) are notable
exceptions in this respect. The same analysis shows that at EU level, teachers
feel better prepared for the different aspects of their job if they have completed
an Initial Teacher Education programme. The overall feeling of preparedness is
higher in relation to the ‘content’ of teaching (subject knowledge) than to its
‘pedagogy’ (understanding of teaching and learning) and ‘practice’ (classroom-
based training) (European Commission: Educating and Training, 2015).

Studying the question of practical teacher training in some countries as Great
Britain and Sweden (Kosharna N., Zhuravlova L., Nieliepova et al., 2020), Germany
(Solomakha, 2018), we may conclude that teacher education courses have varied in length,
and this is determined by a number of educational and social circumstances, but all of
them go directly to a pedagogical / teaching career. The special position in the process of
practical teacher training belongs to school-based teacher/ educator, who does his/ her
duties on the basis of a partner school. That educator teaches pupils at school and has
responsibilities to support partnership with a teacher training university or college in
providing the practical training of students — future teachers. It means to be mentor/
facilitator/ cooperating teacher.

Examining the content and features of the organization and implementation of the
practical component of future teachers™ professional trainin, for example, in Swedish
universities, we may state that pedagogical practice develops future teachers™ creative
activity and forms professional skills, educates professional qualities - love for children,

humanism, pedagogical insight, the ability to use means of verbal and nonverbal self-
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expression, discovers interest in teaching profession, forms an individual style of activity.
This is facilitated by its content and structure (Kosharna, 2018).

The author of the article, while being on practice and observing the system of
teacher training in Sweden — Malmo School of Education and then Malmé University,
Lund University, Halmstad University, found out that practical teacher training is a
complex process with a main accent upon pedagogical practice. It helps students to master
certain skills and abilities through which they as future teachers will be able to plan and
conduct lessons, interact with other participants in the educational process. The
programme of practical and pedagogical training is based on the main components — the
teacher’s skills:

- identification - the student's ability to reflect in practice their own theoretical knowledge;
- knowledge - the ability to teach pupils and to make didactically correct decisions;

- communication - the ability to speak within professional discourse, to make contacts with
pupils, their parents and colleagues, to explain the didactic material to pupil;

- leadership — to exercise democratic management, to motivate pupils to act toward
achieving a common goal.

Each group of skills contains a substructure consisting of four levels: from the future
teacher-beginner to the future teacher-professional (master). These levels of pedagogical
practice determine the main requirements facing students, namely:

- direct the future teacher to achieve a common goal: skills should not change at
different levels, they should expand and deepen (a principle of horizontal distribution);

- ensure uniformity of the general description of levels and equivalence of the
general quality of the requirements put forward within the same level;

- determine the positive qualities that are formed in the future teacher during
pedagogical practice;

- determine the general requirements for the student's pedagogical practice (they can
be adjusted depending on the conditions in which the partner school operates)
(Lararprogrammet, 2005).

Studying the experience of Sweden in the field of practical teacher training, we can

underline that the components of practical pedagogical training make it possible to
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combine and coordinate theoretical and practical elements of teaching, synthesize
scientific knowledge and practical skills, to form their own style of professional activity.
Qualitative training of future teachers depends on a well-established practice based on
educational institutions. It is an establishment of partnerships between universities and
general education schools / kindergartens to promote high-quality professional training for
future teachers. Such cooperation is determined as partner schools/ institutions (Holmberg,
2006).

Therefore, pedagogical practice is entrusted with key tasks in teacher training. The
implementation of these tasks should help the public itself, which should be interested in
quality training of future teachers.

Conclusions. As we talk about European experience, a special attention is paid to
the study and analysis of the normative European legal framework, which helps to identify
new strategies for the development of practical teacher training, to form recommendations
on the effectiveness of innovative methods and technologies in teacher training. A special
role in this issue is played by the partner school as a basic institution for organizing
practical teacher training. It should take into consideration the unity of social and
pedagogical dimensions of the teacher .

Analyzing modern European experience in the issue of practical training, it is
necessary to underline the social and pedagogical dimensions that regulate and manage the
teacher's activities. The social dimension regulates the responsibility of the teacher in
relations with society (educating children and taking care about them). The pedagogical
dimension regulates the didactic activity of the teacher, within which the goals of
education are realized. The organization of practical training of future teachers determines
its importance as a special factor in the formation of a specialist for all educational levels.
In addition, one more important marker is the need to form the qualities whish should be
used in practical training of future teachers. Students are taught to develop such
pedagogical characteristics as flexibility, reflexivity, pedagogical professional
communication, ability to make alternative decisions, and, in addition, students are helped
to form such personality traits as sociability, creativity, mobility, independence,

responsibility for their behavior, personal choice to make professional decisions as
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teachers.
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COBPEMEHHBIN EBPOIIEMCKHUU OIIBIT
IMPAKTUYECKOM MOATIOTOBKHA YUUTEJEN

Haranps KomapHnasi, kauauaar nexaroru4ecKux Hayk, JIOLEHT,
3aBeayromas kadeapbl MHOCTPAHHBIX SI3bIKOB U METOJIUK X 00yUYeHUS
[Ienarornyeckoro MUHCTUTYTA,
Kuesckuit ynusepcuretr umenu bopuca I'puHueHko,
oyn. W. lllamo, 18/2, 02154 r. Kues, Ykpanna

B cmamwve paccmampusaemcs eonpoc Heobxooumocmu usy4eHusi CO8PEeMeHHO20
€8PONELCK020 ONbIMA NPAKMUYECKOl NOo020Mo8KU yuumenel. M3yuenuvie mamepuansl
NOKA3b618al0M, YUMo 3¢hhexmusHoCmsd N0020MOBKU OYOywux yyumenell K ux NpaKmuyeckou
0essmeNbHOCMU HANPAMYIO 3A8UCUM OM 6CeX YPOBHeU, d UMEHHO — 00pa308ameibHOU
NOIUMUKU U HOOOEPICKU  20CYOapcmed, 3aKOHOOAMENbHOU OCHO8bL 8  cghepe
neoazo2uieckol n0020MoBKU, COBPEMEHHBIX NPOSPAMM 0A3080l NOO20MOBKU Yyuumelel,
BHYMpEHHel Momusayuu cmams yuumenem. Yxazvigaemcs Ha HeOOXO0OUMOCMb
NPUMEHEHUSI KOMNJIEKCHO20 N00X00a K (DOPpMUPOBAHUI0 20MOBHOCIU K Neda202uiecKkou
npogeccuu. IlockonbKy Mbl 2080puUM O €8PONEUCKOM onvlme, 0coboe BHUMAHUe
yoensiemcsa U3Y4eHuro U aHaiu3y HOPMAmueHoU 3aKOHOOAMENbHOU e8pONelcKol 6a3vl,
Yymo nomozaem oONnpeoelums HO8ble CMmpameuu pazeumusi CUcCmeMbvl NPaKmuuecKol
n0020MOBKU yuumenell, 8blCMpaudaem peKomMeHOayuu no 3¢hghexmusHocmu HeopeHus
UHHOBAYUOHHBIX MEeMO008 U MeXHOL02Ull 8 npoyecc nodcomosku yuumenei. Ocodyo poib
8 9MOM BONpoOCce uespaem NapmHepcKas WKoIa KaK ewje npakmuyeckas 6aza noo2omoeKu
yuumerneti. HysxcHo npunames 60 6HUMaHue HeobX00UMOCMb (QOPMUPOBAHUS Kauecma,
He0OX00UMbIX 0J1 NPAKMUUECKOU NO020MOBKU 0YOywe20 yuumens

Knroueevie cnosa: esponeiickuii onvim, napmHepckas WKOAA, NneodazocuiecKue
CReyuanbHOCMuU, NPaKmu4ecKas no020moseKa, 3HaHue MexHOL02UIL.

CYYACHUM €BPONEVCHKUHI JOCBIJI
MMPAKTUYHOI NIArOTOBKYU BUUTEJIIB

Harania Komapna, kaHauaaT rmearorivHux HaykK, JIOLCHT,
3aBigyBauka Kadeapu IHO3eMHUX MOB 1 METOJIMK 1X HAaBYAHHS
[legaroriaHoro iHCTUTYTY,

Kwuiscekmii yHiBepcuteT iMmeHi bopuca I'pinuenka,
oyn. I. Ilamo, 18/2, 02154 m. KuiB, Ykpaina

Cmamms npucesiuena nUMaHH0 HeoOXiOHOCMI BUBYEHHS CYUACHO20 €BPONENCHKO20
00CBidy NpaKmuyHoi ni02omoexku euumenis. J[ocniodcents HAYKOBUX pooOim GIMUUHAHUX
ma 3apyOidicHUX OOCNIOHUKIB NOKA3VE, WO epeKkmusHicms ni020mosKu MauOymHix
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yuumenie 00 ix NpaKmMuyHoi OifIbHOCMI 0e3n0CcepeOHbO 3aledCUums 6I0 6CIX pIi6HIs, a
came: OCBIMHLOI NONMUKU | RIOMPUMKU 0epHCABU, 3AKOHOOABY0I OCHO8U Y cghepi
neoazo2iyHoi  ni020MO6KU,  CYYACHUX Npocpam  0A3080i NIO20MOBKU  6UUMEIS,
BHYMPIWHbOI Momusayii cmamu euumenem. Brxazano na neobxiomicms 3acmocy8aHHs.
KOMNAEKCHO20 Ni0X00y 00 GOopMy68anHs 20MOBHOCMI CMYOJeHmie 00 neoda2ociuHol
npoghecii. OCKiNbKU MU 2080pUMO NPO EBPONEUCLKUL 00CB8I0, 0COOIUBY Y8A2Y NPUOLIEHO
BUBYEHHIO MA AHANI3ZY HOPMAMUBHOI 3AKOHO0ABYOI €8PONELCbKol baszu, wo oonomazae
BU3HAUUMU HOBI cmpamezii po36UMKY CUcCmeMu NpPAaKmuyHoi Nni020mMoKuU G4uUmenis,
8UOY008YE peKoMeHOayii w000 eheKmUeHOCHI BNPOBAONCEHHS ITHHOBAYTUHUX MemoOie ma
MexXHOo02Il 8 npoyec ni02omosKuy gyumenis. Y npoyeci npakmudHoi nio2comosKu 0coo.ugy
POJb 8idiepac napmHepcvbKa WKoAa K NpaKkmuyHa 6a3a nid2omosxku euumenis. 3ac60€Hi
cmyO0eHmamuy meopemudti 3HAHHA MaAromes Oymu npakmuyHo i CUCMEMHO 3aCMOCO8AHI )
NApmMHepCuKill  WKOAl, wo 3abe3neyumsv  NPAKMUYHY  Npoecitiny  ni02omoeKy
Maubymuboeo nedazoza. /{osedeHo, wo Ha nedacociuHy NpaKkmuKky noKiaoarms Kioyoei
3a80aHHs Yy Ni02omosyi neodaeocis. Auanizyruu 00C8i0 OKpemux KpaiH y NumaHHi
NPAKMU4HOi Ni020MOBKU, 8apmo 63amu 00 Y8acu COYIaNbHUL ma neoazo2iuHull 8UMIpU,
AKi  peenamenmyrwomov  OisivHicmb  nedacoca. CoyianvHuil  euMip — peelameHmye
8ION0BIOANbHICMb nedazoea neped CYCHIIbCMEOM 3d BUXOBAHHS KONCHOI KOHKDEmHO
834Moi OUMUHU, BUKOHAHHS NEPUIOYep2080 3A80AHHS uumess — 30iUCHeHHs mypbomu
npo yuuig. Iledazociunuii eumip peciameHmye OUOAKMUYHY OLUIbHICMb nedacocd, y
medxcax axoi  eidbyeaemvcs peanizayia yineu oceimu. Opeanizayis npakxmudHoi
ni020MmosKU MAtOYMHIX nedazo2ié 3 ypaxy8aHHAM 3A3HAYEHUX 8ULe BUMIDIE 0OYMOBIIOE i
BHAYYWICMb K 8A20MO020 YUHHUKA (hopmysaHHs gaxieys 0 6cix aaHok ocgimu. OKpim
Moeo, BAaANCIUBUM MAPKEPOM € HeoOXiOHicmb (opMyeanHs aKocmel, HeoOXiOHUX O
NPaKmudHoi niocomosku maubymuvoco guumens. Cmyoenmis Haguarmv po3euUeamu maxi
neoazociumi XapaKkmepucmuky sK eHy4Kicmo, peuexcusHicmo, nedazo2ivna npogheciina
KOMYHIKaYist, 30amuicmsd NpUiMamu aibmepHamueHi pilueHHs, i, KpiM mozo, cmyoeHmam
oonomazaroms chopmysamu maxi pucu 0CoOOUCmMOoCmi K MoB8APUCHKICIb, KPeamusHicmb,
MODINIbHICMb, HE3ANedHCHICMb, 8ION0BIOAILHICMb 3d C80I0 NOBEJIHKY. ocobucmull eudip,
piuienns i pe3yiomamu OiAIbHOCMI 64UMeis.

Knrwouosi cnosa: esponeiicokuii 00c8i0; NAPMHEPCLKA WIKOAA, Ne0d202iyuHi
cneyianlbHoCmi;, NPaKmuyHa ni020MmoeKa, 3HAHHL MeXHON02T.
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