OCBITOJIOTTYHH JUCKYPC, 1(52), 2026 e-ISSN 2312-5829

Hocnioocenns cnupaemvca Ha meopemudHUll aHaniz ma CUuHme3 HAYKOBUX
oofcepeit, NOPIBHAHHS Ni0X0018, KOHYENnmyaibHe MOOeN08AHH MA Y3a2albHEeHHS
Memooono2iuHux  piutenb, wjo cmocyiomoci STEM-oceimu  euumenis.
3anpononosana cmpykmypa inmezpye 102iKy NPpOEKMHO20 HABYAHHS, HABUAHHS
Ha OCHOBI OoCnioHuybkux oocniodcenv, TPACK, epamomuicme Oanux ma
eMmuyHULlL BUMIP Yuppoesoi nedazolixu.

llokazano, wo NPOEKMHO-OOCTIOHUYLKUL YUK — BKAIOYAE  MAKI
83aemMonog’sa3ani  emanu:  QOpMYNOBaAHHA ~ OUOAKMUYHOI  npobiemu,
NPOEKMYBAHHA YUPPOBO2O 30a2aYeH020 piuleHHs, NIAHY8AHHA O00KA3ie,
BNPOBAOIICEHHS, AHANI3 OaHux ma pednexcusHuil peousatin. Koowen eman
nog'szanuti 3i cneyu@ivHumu apmepaxmamu, munamu 00Ka3ie ma Kpumepiamu
AKOCMI, Wo podoumsv npoyec 6i0MBOPIOBAHUM MA Neda202IYHO KEepOBAHUM.
Ocobnuea ysaca npuoinaemscsi  NIO20MOBYI,  OYIHIOBAHHIO,  eMUYHILL
8I0N0GIOANLHOCTI MA MEMOOONOIUHOMY Y3200HCEHHIO Yilell, 3MICMY, Memoois,
MEXHONI02IU Ma OYIHIOBAHHA. Y cmammi makodc NponoHYEMbCs MUNOIO02Is
NPOOYKMUBHUX (hopmMamie Npoekmis O0ns MAuOYmMHIX 84Umesnie NpupoOHUYUX
HAyK ma Mamemamuxy, 6KIoUalouu yupposi excnepumenmu, npoeKmu
MOOENI0BAHHS, NPOEKMU GIOKpumux oauux, inmeeposani STEM-keticu ma
npoekmu  yupposozo oyin08anHs. 3poONeHO BUCHOBOK, WO NPOEKMHO-
00CNIOHUYbKULL  NIOXI0  00380JI51€  nepeumu  6i0  BUBYEHH  YUPDPOBUX
IHcmpymeHnmie 00 po36UMK)Y NpPoQecilinoi Npakmuku, wo O0a3yemvcs Ha
ooxasax, pegnexcii ma emuynii 0OIPYHMOBAHOCMI.

Kniwwuosi cnoea: yugpposa kyremypa, yu@posa KoMnemeHmHicme,
Maubymui guumeni, npoekmHo-00caionuybkuil nioxio, STEM oceéima euumenis,
TPACK.

Cmamms nHaoitiuna 0o pedaxyii: 13.03.2026.
Ipuiinsamo oo opyxy: 18.06.2026.
Onyb6nixogarno: 30.06.2026.

TEOPIA I METOJAUKA MPO®ECIHHOI OCBITA

DOI: https://doi.org/10.28925/2312-5829/2026.1.7
UDC 378.016:811.111

Oksana SOVHAR,

https://orcid.org/0000-0002-3101-7409,

candidate of Pedagogical Science (PhD), Associate Professor,
Professor of the Foreign Languages Department of the Hetman
Petro Sahaidachnyi National Army Academy, 32 Heroiv
Maidanu Str, 79012, Lviv, Ukraine, okssov(@yahoo.com

Implementing an andragogical approach to foreign language
training of adult military learners
107


https://doi.org/10.28925/2312-5829/2026.1.7
https://orcid.org/0000-0002-3101-7409
mailto:okssov@yahoo.com

e-ISSN 2312-5829 EDUCOLOGICAL DISCOURSE, 1(52), 2026

Abstract. The article addresses the issue of enhancing foreign language
communication training for future officers in higher military education
institutions under conditions of ongoing war and intensified international
cooperation. The purpose of the study is to theoretically substantiate the
conceptual foundations of the andragogical approach to foreign language
communication training of adult military learners within higher military
education and to identify methodological principles associated with its
implementation. The research employs a qualitative theoretical methodology,
incorporating analytical, comparative, structural-logical, and interpretative
methods applied to scientific, pedagogical, and regulatory sources in the field
of military education. The study indicates that the andragogical approach,
based on the principles of self-directed learning, reliance on professional
experience, problem-centeredness, and practical orientation, provides a
conceptual basis for organizing more professionally relevant foreign language
training for future officers. The results outline that experience-based learning,
contextual modelling of professional situations, simulations, role-plays, project-
based tasks, and blended learning technologies are methodologically consistent
with the andragogical framework and may facilitate the development of
communicative competence required for participation in multinational military
environments, interoperability, and joint training activities. The findings also
emphasize the importance of redefining the instructor’s role as a facilitator who
supports reflection, feedback, and individualized learning trajectories. The
study concludes that the systematic integration of andragogical principles into
foreign language training constitutes a theoretical and methodological
framework for improving military language education and highlights the need
for its further development in line with contemporary operational and
interoperability requirements.

Keywords: andragogical approach, foreign language training; military
education; adult military learners;, communicative competence; NATO
interoperability.

Introduction. The ongoing war in Ukraine has significantly transformed
the security environment, increasing the requirements for the professional
training of future officers, particularly in terms of foreign language proficiency.
In wartime conditions, effective communication in a foreign language is crucial
for interaction with international partners, participation in joint operational
training, gaining access to foreign military intelligence and technical
documentation, and operational effectiveness within multinational military
structures. Consequently, foreign language communication has become a key
component of officers’ professional competence, serving as a prerequisite for
effective involvement in multinational operations, joint training, peacekeeping
missions, and staff activities. In contemporary military practice, foreign
language proficiency is no longer viewed as an auxiliary skill, but rather as a
critical operational resource that directly impacts interoperability, the quality of
decision-making, and overall mission effectiveness (Kozyar et al, 2020).
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Today, military professionals are required to communicate in foreign
languages under conditions of high responsibility, time constraints, and
psychological stress. This necessitates a shift from traditional academic models
of language instruction toward approaches that emphasize contextualization,
professional relevance, and practical application. As noted by Lahodynskyi et
al. (2023), insufficient foreign language competence may hinder operational
coordination and negatively affect the outcomes of multinational cooperation.
Therefore, the relevance of this research lies in the urgent need to modernize
foreign language training in higher military education institutions in accordance
with real service demands and international standards. Therefore, the
andragogical approach has become a promising framework for addressing this
challenge, as future officers are predominantly adult learners with prior life and
professional experience, self-awareness, and a clear orientation toward practical
outcomes.

The purpose of this article is to theoretically substantiate the conceptual
foundations of the andragogical approach to foreign language communication
training for future officers within the system of higher military education and to
identify the methodological principles associated with its implementation in the
professional training of adult military learners.

Methodology. The study is based on a qualitative theoretical research
design. Analytical and interpretive methods were used to examine the
conceptual foundations of the andragogical approach in the context of foreign
language communication training of future officers. Descriptive and
comparative analysis enabled the systematization of scientific, pedagogical, and
methodological sources related to adult learning and higher military education.
Structural and logical analysis was applied to identify the relationships between
andragogical principles and the professional training of military learners.
Theoretical synthesis was used to formulate the main methodological
implications and conclusions of the study.

Analysis of scientific research and publications. The theoretical
foundations of andragogy were outlined by Malcolm Knowles, who
conceptualises adult learning as a process where self-directedness, reliance on
learners’ experience, readiness to learn, and problem-centred orientation are key
(Knowles, Holton & Swanson, 2015). These principles are crucial in military
education, as military cadets are expected to take responsibility for their learning
and apply acquired competencies in professional contexts.

Within contemporary educational research, andragogical ideas have been
further developed through transformative learning theory, which emphasises
critical reflection and the transformation of learners’ frames of reference
(Mezirow, 2018). This perspective is quite instrumental in military foreign
language training, as it can help overcome psychological barriers, increase
intercultural awareness, and develop communicative confidence in stressful
professional situations.
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In Ukrainian pedagogical research over the past decade, the issues of
professional military education and subject-subject interaction have been
actively explored. Shabunina et al (2023) and Kuzmenko et al (2021) stress that
military education has traditionally been influenced by authoritarian
pedagogical models, which make it impossible to prepare officers capable of
critical thinking, autonomous decision-making, and productive communication.
These scholars argue that the integration of andragogical principles contributes
to the development of an officer’s professional autonomy and communicative
competence.

Recent studies highlight the importance of professional pragmatics in
foreign language learning. Tarnopolskyi and Dehtiarova (2011) suggest that
future officers exhibit significantly higher motivation to learn a foreign language
when they clearly understand its role in ensuring interoperability with NATO
forces and completing real-world missions. This position is also reflected in
NATO-oriented research, which emphasises the necessity of aligning language
training with the STANAG 6001 standard and real-world communicative
scenarios (Monaghan, 2012). Specifics of foreign language training for military
specialists within the context of learning frameworks have been thoroughly
examined by Skilleds, H. K., & Grande, B. (2024). Their research substantiates
the effectiveness of modeling real combat, staff, and operational communication
situations in the educational process. According to these authors, foreign
language instruction should not focus purely on transition to task-based,
communicative methods, with language being an operational tool rather than an
object of abstract study. In addition, recent publications by Purwati et al (2022).
Highlight the competency-based dimension of adult foreign language education.
These studies shift the focus from the accumulation of grammatical knowledge
to the formation of the ability to function effectively in multinational military
teams, emphasising communicative flexibility, intercultural competence, and
professional adaptability.

At the same time, an analysis of recent research reveals a significant
scientific gap. Despite the substantial consideration of andragogical principles
by foreign and domestic scholars, the mechanisms of their implementation in the
regulated environment of higher military education institutions remain
insufficiently explored. Most existing studies concentrate on linguistic or
methodological aspects. At the same time, the andragogical tools for developing
communicative confidence, learner autonomy, and resilience of future officers
under conditions of high stress and responsibility require further theoretical
substantiation and practical validation. Thus, the importance of the present study
is determined by the need to theoretically substantiate and methodologically
justify the andragogical approach to foreign language training of future officers.
Addressing this gap will contribute to the development of an effective and
practice-oriented system of foreign language education that meets both the
existing environment and the educational needs of adult military learners.

Results. The theoretical synthesis of research on adult education and
military pedagogy enabled the conceptualization of the andragogical approach

110



OCBITOJIOTTYHH JUCKYPC, 1(52), 2026 e-ISSN 2312-5829

as a methodological foundation for foreign language communication training of
future officers in higher military education institutions. The study draws on the
adult learning theory of Malcolm Knowles (Knowles, 1984), who
conceptualizes adult learners as self-directed individuals characterized by
internal motivation, accumulated experience, and goal-oriented learning. In this
study, these principles are interpreted as foundational for military foreign
language training, where cadets are considered active participants responsible
for managing their professional and linguistic development. Further theoretical
grounding is provided by the transformational learning theory of Jack Mezirow
(Mezirow, 1991), which emphasizes the role of prior experience as a cognitive
structure for integrating new knowledge. In military foreign language education,
this perspective supports the interpretation of operational and professional
experience as a basis for acquiring communicative competence in authentic
service-related contexts. The analysis of military-oriented pedagogical research
further refines this conceptual framework. Sookermany (2017) emphasizes
reflective practice as a core mechanism for developing adaptive and
professionally aware military personnel. This idea informs the present study’s
interpretation of reflection as a condition for consolidating foreign language
competence in operational contexts. Zacharakis & Van der Werff (2012)
highlight learner autonomy as a structural condition of adult education, which in
this study is interpreted as a prerequisite for self-directed foreign language
acquisition in military environments. The work of Moll (2024) contributes to the
understanding of task-based operational learning, where language acquisition is
embedded in authentic professional scenarios such as briefing, reporting, and
coordination activities. On the methodological level, Kuzmenko et al. (2021)
conceptualize blended learning as an integration of digital autonomy and
classroom-based interaction, which in this study is interpreted as a mechanism
for supporting flexible and individualized foreign language training. The
communicative and interactive dimension of military language education is
informed by Tarnopolskyi & Dehtiarova (2011), who emphasize simulation-
based and task-based interaction as a means of reproducing authentic
communicative environments. Finally, motivational aspects are supported by the
findings of Skilleds & Grande (2024), who underline the importance of goal-
oriented learning in increasing engagement among adult learners.

Conceptual framework of andragogical foreign language training

As a result of the theoretical synthesis, the study proposes a conceptual
framework of andragogical foreign language training for future officers, which
includes the following interrelated components:

- system of andragogical principles in military education (self-directed
learning, experiential learning, problem-centered instruction, and professional
relevance);

- transition from directive instruction to facilitative and mentoring
interaction within hierarchical military education;
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- instructional forms and methods, including simulations, role-plays,
problem-based tasks, project-based learning, and blended learning
environments;

- integration of professional experience into learning process through the
use of operational, communicative, and service-related experience as a cognitive
resource;

- motivational orientation of learning, entailing strengthening engagement
through alignment of language tasks with professional military objectives.

Pedagogical conditions for implementing the andragogical approach

The study systematizes a set of pedagogical conditions required for the
effective implementation of the andragogical approach in military foreign
language education. These conditions constitute an integrated system rather than
isolated recommendations:

- Professional orientation: aligning foreign language content with
authentic military communication tasks supports the alignment of instruction
with the real communicative demands of military service;

- Instructional design: the integration of operational and situational
contexts allows cadets to acquire linguistic competence through engagement
with scenarios that reflect actual professional activities;

- Methodological framework: the application of interactive, problem-
based, and experiential learning methods is intended to facilitate active
knowledge construction and the development of functional communicative
skills in realistic settings;

- Learner autonomy: the recognition of cadets as autonomous and self-
directed adult learners emphasizes their role as active participants responsible
for managing their own learning process;

- Reflective practice: the systematic use of structured feedback
mechanisms contributes to the continuous improvement of both linguistic
performance and professional awareness;

- Facilitation: the methodological preparedness of instructors for
facilitative and mentoring roles is essential for the guidance of learners within a
learner-centered educational environment;

- Technological support: the implementation of blended learning
technologies supports individualized learning trajectories by combining
traditional instruction with digital tools that enable flexible and adaptive learning
pathways.

These conditions function as an interconnected pedagogical system
ensuring the practical applicability of the andragogical approach in military
education settings.

Discussion. The results of the study are interpreted as a coherent
andragogical framework for foreign language communication training of future
officers, which integrates pedagogical principles, instructional methods, and
implementation conditions into a unified system. Unlike fragmented
interpretations of adult learning in existing literature, this framework
emphasizes systemic coherence between learner autonomy, experiential
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learning, instructional facilitation, and professional contextualization within
military education.

This perspective moves beyond cognitive-centered interpretations of
language learning by emphasizing its direct integration with operational military
communication and decision-making contexts. Foreign language competence is
therefore conceptualized not as an isolated academic skill but as a functional
component of professional military performance. This interpretation extends
traditional views of language acquisition as knowledge reproduction toward its
operational realization in authentic service environments.

A key contribution of the study lies in the systemic interpretation of
pedagogical conditions. Rather than being treated as isolated methodological
recommendations, they are conceptualized as an interdependent structure in
which each element reinforces the effectiveness of the others. The interaction
between learner autonomy, experiential learning, interactive instruction, and
reflective practice forms the internal logic of the proposed framework, ensuring
its functional integrity in military educational settings.

At the same time, the hierarchical structure and regulatory specificity of
military education represent contextual constraints that shape the
implementation of learner-centered approaches. These constraints should not be
viewed solely as barriers but as defining conditions that require adaptation of
instructional design and methodological flexibility. Effective integration of the
proposed framework therefore depends on institutional support, instructor
readiness for facilitative roles, and alignment between pedagogical innovation
and formal military requirements.

From a practical perspective, the proposed framework has implications
for curriculum design in military higher education institutions. It suggests a shift
toward task-based and simulation-based instruction, increased use of blended
learning environments, and systematic development of cadets’ autonomy in
foreign language learning. In this context, instructors function primarily as
facilitators of communicative and professional development rather than as
exclusive sources of knowledge transmission.

The study is limited by its theoretical design, as it does not include
empirical validation of the proposed framework. In addition, the conclusions are
based on the analysis of existing pedagogical literature and may be influenced
by the specificity of military educational systems, where hierarchical structure
and regulatory constraints significantly shape instructional practices. Therefore,
the applicability of the proposed framework requires further empirical
verification in different educational and operational contexts.

Future research should follow a staged validation logic. First, empirical
studies are required to test the internal validity of the proposed framework.
Second, research should focus on measuring the impact of andragogical
principles on specific communicative competencies, such as briefing, reporting,
and operational coordination. Finally, longitudinal studies are needed to assess
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how these competencies translate into broader indicators of operational
effectiveness and adaptability in multinational military environments.

Conclusions. The study theoretically substantiates the conceptual
foundations of the andragogical approach to foreign language communication
training of future officers within the system of higher military education. In the
context of contemporary security challenges and intensified multinational
cooperation, foreign language communication competence may be regarded as
an important component of professional military training associated with
operational interaction and intercultural communication.

The analysis indicates that the implementation of andragogical principles,
including self-directed learning, reliance on learners’ prior experience, problem-
centeredness, and professional orientation, creates favorable methodological
conditions for organizing foreign language training of adult military learners.
These principles contribute to increasing the practical relevance and professional
orientation of language education within military contexts.

The study identifies methodological approaches and instructional
practices that are conceptually consistent with the andragogical framework of
military foreign language education, namely simulations, role-plays, project-
based learning, and blended learning technologies. Such approaches may
support the development of communicative competence, critical thinking, and
intercultural awareness required for professional interaction in multinational
environments.

It is also concluded that the andragogical approach requires
reconsideration of the instructor’s role in military education. Within this
framework, the instructor functions not only as a source of knowledge but also
as a facilitator who supports reflection, feedback, and learner autonomy. This
approach corresponds to contemporary learner-centered tendencies in
professional military training.

At the same time, the study identifies institutional and organizational
constraints related to the hierarchical nature of military education systems.
Addressing these challenges requires methodological support for instructors and
instructional strategies that balance regulatory requirements with learner-
centered educational practices. The research contributes to the conceptual
understanding of the andragogical approach in military foreign language
education and may serve as a theoretical framework for further empirical
research on adult learning practices in higher military education institutions.
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Anomauyia. Cmamms npucesiuena npoonemi 800CKOHANEHHS [HUOMOBHOL
KOMYHIKAMUBHOI  nid2omoexu maubymuix ogiyepie y 3axnaoax euwjoi
BILICbKOBOI OCBIMU 8 YMOBAX MPUBAIOYOT GIUHU MA NOCULEHHS MINCHAPOOHO20
cnigpobimnuymea. Memoto Oocniddcenns € meopemuune 0OIPYHMYBAHHS
KOHYEenmyaibHux  3acad  amopazociuHo2o  nioxody 00  IHUWOMOBHOI
KOMYHIKAMUBHOI Ni020MOBKU O00pOCIUX BIUCLKOBUX 3000y8auie oceimu Y
cucmemi 8UWYOT BIlICbKOBOI 0CBIMU MA BU3HAYEHHS MEMOOOI0IYHUX NPUHYUNIE,
n08 aA3aHUX 13 1020 8NPOBAONCEHHAM. Y O00CNIOMNCeHHI 3aCcmOCO8AHO AKICHY
meopemuyry Memoooo2ilo, WO 6KIOYAE aHATIMUYHUL, NOPIGHATbHUIL
CMPYKMYPHO-T02TUHULL ma IHmepnpemayiuHuu Memoou, AKI
BUKOPUCMOBYBANUCS Ol  ONPAYIOBAHHS — HAYKOBUX,  Ne0a2ociuHux i
HOpMamugHux odxcepell y cghepi 8ilicbkogoi ocgimu. Bcmanosneno, wo
aHOpazo2iunuil nioxio, 3aCHOBAHUL HA NPUHYUNAX CAMOCMIUHO20 HABYAHHS,
onopu Ha npoghecitinuii 00c8io, NPoOIeMHOI CIPAMOBAHOCMI MA NPAKMUYHOL
opienmayii, CmMeopr€e KOHYenmyajibHe RNIOIPYHmMs O/ opeaHizayii Oinbu
npogeciino penesaHmHoi [HUIOMOBHOI NIO20MOBKU MaubymHuix oghiyepis.
Pesynomamu  oocnioocenns — okpecniooms, w0  00CBIOHe  HABUAHHA,
KOHMEKCMYaibHe MOOeN08anHs NpopeciiHux cumyayii, cumynsayii, poibosi
iepu, NPOEKMHI 3A80AHHS MA MEXHON02I 3MIUAHO20 HABYAHHA € MEmOOUUHO
V320024CEHUMU 3 AHOPA2O2IYHOI0 KOHYENYIEID MA MOXCYMb CRPUSAMU PO3GUMKY
[HULOMOBHOI KOMYHIKAMUBHOI KOMNEeMmeHMHOCmI, HeoOXiOHoi 011 yuacmi 8
MINCHAPOOHUX BIUCLKOBUX ONepayisx, 3a0e3nedeHHs. 63aEMOCYMICHOCMI ma
cninbHoi niocomosku. Takoow niokpecioemovCs 8aNCIUBICIb NEPeoCMUCTEHHS
poii euknadaya ax ¢hacunimamopa, AKutl niOMpUMye peghiexciro, 360pOMmHuUL
36’°30K ma iHOUBIOYAIbHI 0C8IMHI Mpackmopii. YV eucnoskax 3asHayeHo, uio
cucmemHa inmecpayis amopa2ocidHux NPUHYUNI8 8 IHUOMOBHY Ni020MOBK)
CMAaHOBUMb  MEOPEeMmuUKo-mMemooo02iune NiOIpyHms O0as  B00CKOHANEHHS
BIlICbKOBOI  [HUOMOBHOI 0OC8imU ma nompedye nooaIbuio20 pPO3GUMKY
8I0N0BIOHO 00 CYHUACHUX ONEPAMUBHUX T BUMO2 83AEMOCYMICHOCHI.

Knwuoei cnosa: anopazoziunuii nioxio; iHWOMOBHA NiO20MOBKA, GIUCLKOBA
oceima;  mauoymui  oiyepu, KOMYHIKAMUGHA KOMNEemeHmHiCmb,
83aemocymicnicms i3 HATO.
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