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ONGOING ENHANCEMENT OF ESL EDUCATION THROUGH
REFLECTIVE SURVEYS FOR UNIVERSITY STUDENTS

Reflective surveys in global best practices are used to ensure that the course meets the varied linguistic needs
of university students. Therefore, we aimed to analyze quantitative and qualitative data on university students’
feedback across various dimensions of ESL courses and provide recommendations aimed at improving and sustaining
the quality of teaching English at the university level. To achieve this, we used a mixed-method research design
to obtain quantitative and qualitative data which revealed that university students expressed their overall satisfaction
with the ESL courses. They especially appreciated the possibility of completing assignments asynchronously, as well
as relaxed deadlines and discussions. They suggested creating study groups according to language proficiency levels
and making them smaller to ensure an individual approach. The results of the research showed that students were
mostly positive regarding ESL course content, teaching methods, instructor approach, assignments and assessments,
class participation, technology integration, group work, resources and materials, time management, English
proficiency, collaborative learning, and relevance to future careers. We observed statistically that students were
especially enthusiastic about their teachers” support and guidance, as well as about relaxed deadlines. This study
highlighted the importance for students to communicate with each other in groups, play games, have discussions, do
problem-solving tasks, focus on their professional needs, establish rapport with their teachers, get regular feedback and
error correction. In conclusion, the study contributes to the importance of reflective surveys in holistically evaluating
and refining the ESL learning experience for university students. In future research, reflective surveys could be used
for teachers and students from several higher education institutions to further enrich our knowledge in this area.
Keywords: university students, English as a Second Language (ESL), reflective teaching, feedback, collaborative
learning, relevance to future career, wartime.
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IUniversity students come from diverse linguistic

backgrounds and possess varying levels
of language proficiency. The reflection survey
becomes a crucial tool for educators to assess how well
the course accommodates this diversity. Additionally,
at the university level students are expected to take
an active role in their learning. Reflection encourages
them to express their learning preferences, identify
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areas for improvement, and communicate their
expectations. This not only fosters a sense of ownership
over their language development but also aligns
with the principles of student-centered education,
where learners actively contribute to shaping their
educational experience. Reflection on the relevance
of the English course to their broader academic and
professional interests makes it more meaningful and
applicable for university students.
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In this context, using reflective surveys aligns
with global best practices in language education
allowing instructors to refine their methods based
on the experiences and insights of their students,
which is vital for Ukrainian educators who teach
English online during wartime. Gathering feedback
on the clarity of instructions, suitability of materials,
and comprehensibility of content allows instructors
to adapt their approaches, ensuring that the course
meets the varied linguistic needs of university students.
This continuous improvement process contributes
to the ongoing enhancement of ESL education
at the university level. Given this, the purposes of our
study are:

1. To analyze quantitative and qualitative data
on university students’ feedback across various
dimensions of ESL courses.

2.To provide recommendations aimed at im-
proving and sustaining the quality of teaching English
at the university level.

Analysis of the recent research and publications

The concept of reflection is not new, butthe notion
of “reflective teaching” emerged in John Dewey’s
publication “How We Think” (Dewey, 1910), and then
developed in his later publications. Introducing another
notion “reflective inquiry” he described a strategy
based on teacher’s observation complemented
by students’ reflection and suggestions so that there
is a combination of inquiry and reflection based
on experience which produces knowledge as a resource
for further investigation (Dewey, 1916, p. 238).

Analysis of the literature on reflective teaching
showed that it is given particular attention, and,
therefore, explored from different angles and
perspectives. Most works are devoted to defining
and describing the basic notions. There are three
distinctive features of reflective teaching highlighted
by researchers: it is organized and regular, it follows
a consecutive and cyclical pattern of thought and
action, and, finally, it is flexible and constantly
evolving (Soodmand & Farahanu, 2018; Barnard &
Ryan, 2017; Larrivee, 2000; Ghaye, 2011). It is pointed
out that educators should use adifferentiated approach
to feedback and reflection considering various cohorts
of students whose interpretation depends on their
proficiency level and experience (Henderson et al.,
2021, p. 239). Besides, practicing reflection should be
done systematically, as it is the basis of experiential
learning. Reflection should include some steps that
make it productive: description of what happened,
accompanied feelings, evaluation, analysis of that
experience, conclusion, and action plan of what to do
next (Quinton & Smallbone, 2010, p.126). Scaffolding
reflective habits, educators feed forward into future
assessment, preparing students for their professional
careers and meeting the needs of the demanding
employment market (Quinton & Smallbone, 2010, p.
132; Salih & Omar, 2022, p. 261).
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The shift to a student-centered model of education
emphasizes the main conditions for an effective
learning process: flexibility and independence,
a curriculum based on students needs and abilities,
cooperation and information, social emotional
support, technological and learning resources (Pavels
& Kulberga, 2021, p. 954). Creating a classroom
atmosphere favourable for students’ active processing
of information without feeling pressure or threat
is crucial for fostering alternative assessments
and learning from mistakes, which is the essence
of experiential learning (Hattie & Timperley, 2007,
p. 104). It is important to acknowledge that academic
success is impossible without social-emotional well-
being, as both equally contribute to students’ well-
rounded education (Pentén Herrera & Martinez-
Alba, 2021, p. 5). The atmosphere of trust and
support promotes a dialogue between students and
teachers who share their observations and reflections
on improving the educational environment.

During the last three years, the range
of the researched issues included exploiting
technological advances related to teaching online or
emergency teaching caused by COVID-19, wartime,
etc. As online teaching provided an opportunity
for changes in traditional approaches, reflection on
action, in action, and for action became imperative
(Salih & Omar, 2022, p. 268). For example, it could be
exploiting a student’s electronic portfolio, a powerful
reflective and alternative assessment tool, which
is a collection of the assignments, projects, tests,
and other pieces of evidence proving the learner’s
progress (Lavrysh, 2023, p. 46-47). Students who are
digital natives easily cope with the technical aspects
of using online tools. However, students need to grasp
what feedback and reflection are about to improve
the efficiency of their learning (Henderson et al,
2021, p. 239). Traditionally taking notes and diaries
or using digital platform tools by university students
should become necessary skills, as reflective sessions
are common in professional fields. To help students
reflect on their experience, teachers should use surveys
created with Kahoot, Google Forms, Socrative, Anketa
Everywhere, or collaboration platforms such as Padlet
or Todays Meet (Lavrysh, 2023, p. 47). It is possible
to observe the very process of students completing
surveys, make the results visible, and use the obtained
data for further discussions with students and other
teachers of English to improve ESL courses.

Methodology

This study investigates the effectiveness of teaching
methods, materials, and overall ESL course structure,
tailored specifically to the unique needs and challenges
faced by university-level ESL learners. To achieve this,
we used a mixed-method research design. Quantitative
data was collected by using the survey based on a 5-point
Likert scale which allowed to calculation of the median
(Mdn) and Inter-Quartile Range (IQR). Qualitative data
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aimed at further exploration of the issue was collected
through written feedback from undergraduate and
graduate students of the National Technical University
of Ukraine “Igor Sikorsky Kyiv Polytechnic Institute”
(N=48). The students completed the survey voluntarily
and anonymously, they also provided their written
consent to take part in this research in December 2023.

Besides demographic information, the “End-
of-Semester English Course Reflection Survey”
explores 15 dimensions each covering two questions.
Altogether there were 30 obligatory questions and one
optional for additional comments. The survey focused
on various aspects of teaching ESL: course content,
teaching methods, instructor approach, assignments
and assessments, class participation, technology
integration, group work, resources and materials, time
management, English proficiency, overall satisfaction,
future recommendations, self-reflection, collaborative
learning, and relevance to a future career.

Considering the mode of studying, during
the autumn-winter semester (September
December) of the 2023-2024 academic year English
lessons were conducted online, the student-teacher
ratio was about thirty to one. Students could complete

of air alerts, which were common during wartime
in Ukraine.

Results and Discussion

The comprehensive structure of the “End-of-
Semester English Course Reflection Survey” reflects
a systematic approach to gathering feedback across
various dimensions of the ESL learning experience
for university students. Each section serves a distinct
purpose in assessing different aspects of the course,
ensuring a thorough examination of the teaching and
learning dynamics. Incorporating self-reflection allows
students to introspect on their experiences, fostering
a sense of responsibility for their academic progress.

Demographic  information. Understanding
the demographic information of respondents,
including program of study, academic year, and
gender, is crucial in educational research as it enhances
the depth and applicability of research findings. More
than half of the respondents, students of the National
Technical University of Ukraine “Igor Sikorsky
Kyiv Polytechnic Institute”, had cyber security and
information protection as their speciality, about thirty
percent — mechanical engineering, fifteen percent-

assignments synchronously or asynchronously, applied mathematics, and two percent — applied
as it was often not possible to conduct lessons because physics (See Figure I).
cyber
Mechanical | 0% security
engineering 54 %
29 %

applied ]
mathematics - applied
15 % ‘ | physics

2%‘

Figure 1: Respondents’ specialities

Considering the year of study, the majority
of respondents were first-year and second-year
undergraduate students (80 %), and postgraduate
students constituted one-fifth of the participants (See
Figure 2).

In terms of gender, the majority of students
were males (73 %), and the rest were females
(27 %). Considering the demographic information
of respondents enables researchers to interpret
the results of the study and make informed decisions
creating more inclusive and effective learning
environments.

Course  Content and  Teaching  Methods.
Evaluating the relevance, depth, and appropriateness
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of the course content ensures that it meets the diverse
linguistic needs of university students and aligns
with the overarching objectives of the ESL program.
Assessing the effectiveness of teaching methods
allows instructors to understand which approaches
resonate best with university-level ESL learners,
facilitating the refinement of instructional strategies.
The results of the research showed that students
mostly agreed with the statements that the course
content was relevant to their speciality, the topics
were beneficial, the methods of teaching ESL were
effective, the instructional materials were engaging
and helpful, and their responses were clustered
together (Mdn=4, IQR=1) (Table I).
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Figure 2: Respondents’ year of study

Table 1
STUDENTS FEEDBACK ON ESL COURSE CONTENT AND TEACHING METHODS
Likert scale SD D N A SA ’Median IQR
1.1. The course content o 1 ) 15 2 8 4 1
was relevant to my speciality
1.2. The topics covered were
eneficial for my technical studies 0 4 1 27 6 4 !
.2.1. The teaching methoc%s used 0 0 5 29 14 4 ]
in this course were effective
2.2. The ins'tructional materials 0 0 g 26 14 4 1
were engaging and helpful
Instructor ~ Approach. This  dimension Most respondents strongly agreed that their ESL

provides insights into the instructor’s demeanor,
communication style, and availability, contributing
to a holistic understanding of the teaching
environment and its impact on student engagement.

teacher was approachable, and provided clear
instructions and guidance (Mdn=5, IQR=1).
Therefore, their responses were clustered together
(Table 2).

Table 2
STUDENTS FEEDBACK ON ESL INSTRUCTOR APPROACH,
ASSIGNMENTS AND ASSESSMENTS
Likert scale SD D N A SA Median IQR

3.1. The' instructor was approachable 0 1 0 12 35 5 1
and available for questions
3.2. The %nstructor provided clear 0 0 0 2 2% 5 1
explanations and guidance
4.1. The assigr.lments an.d assessments 0 0 14 16 18 4 )
were challenging but fair
42.1 recei'ved timely feedback 0 3 ) 2 )1 4 1
on my assignments

Assignments  and  Assessments.  Gathering to agree with both statements, about challenging

feedback on assignments and assessments indicates
their difficulty, relevance, and alignment with
learning outcomes, ensuring a balanced and
effective evaluation process. Respondents tended
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but fair assignments and assessments, and receiving
timely feedback (Mdn=4), and their responses
were clustered together (Table 2). However, their
responses were rather scattered regarding fair
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assignments and assessments (IQR=2), while they
tended to agree with each other on timely feedback
(IQR=1). One of the most important factors
positively influencing students” learning of English
was the teacher’s corrective feedback (Astia, 2018,
p. 120). Feedback is defined as “information provided
by an agent regarding aspects of one’s performance
or understanding” (Hattie & Timperley, 2007, p. 81).
Recasts, explicit correction, and clarification requests

were most frequently applied to support students’
effective communication (Astia, 2018, p. 120).

Class Participation. Understanding the dynamics
of class participation indicates the level of student
engagement and interaction, fostering an inclusive and
collaborative learning environment. Most students felt
comfortable participating in class discussions which
contributed to their understanding (Mdn=4, IQR=1),
and their responses were not scattered (Table 3).

Table 3
STUDENTS’ FEEDBACK ON CLASS PARTICIPATION AND TECHNOLOGY INTEGRATION
Likert scale SD D N A SA Median IQR
?.1. I felt .comfo.rtable participating 0 1 5 4 18 4 1
in class discussions
5.2. Class discussions contributed
to my understanding of the topics 0 2 6 26 14 4 !
6.1. Online platforrps were effectively ] ) 4 17 24 45 ]
used for course delivery
6.2. I encountered difficulties with
the technology used 23 15 4 3 4 2 :

Technology integration is crucial, especially
inthe case of onlinelessons. Assessing the integration
of technology provides valuable insights into
the effectiveness of digital tools in supporting ESL
education. Students highly appreciated the quality
of online platforms used for ESL course delivery
(Mdn=4.5, IQR=1), and their responses were
not scattered (Table 3). At the same time, most
respondents tended to disagree with the statement

that they had technical problems (Mdn=2, IQR=1)
(Table 3).

Group Work. Evaluating the experiences with
group work highlights the collaborative aspects
of the course, fostering teamwork and communication
skills essential for university students. Respondents
tended to agree that group work activities in their
ESP class were beneficial and enhanced their learning
experiences (Mdn=4, IQR=1) (Table 4).

Table 4
STUDENTS FEEDBACK ON GROUP WORK, RESOURCES AND MATERIALS
Likert scale SD D N A SA Median IQR

7 .1. The group work activi'ties 0 4 11 ” 1 4 1
in the course were beneficial
7.2. Qroup wor.k enhanced my 0 5 12 2 9 4 ]
learning experience
8.1. The resources and materials
were accessible and helpful 0 ! ? 24 14 4 !
8.2. Additional resources were
needed for better understanding ! 13 16 12 6 3 2

Resources and Materials. Assessing the adequacy Time Management. This dimension allows

and appropriateness of resources and materials
ensures that students get access to the necessary
tools for their language development. Respondents
agreed that the resources and materials in their ESP
courses were accessible and helpful (Mdn=4, IQR=1)
(Table 4). Students were indecisive about the necessity
of additional resources though, and their responses
were not clustered together (Mdn=3, IQR=2) (Table 4).
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students to reflect on the pacing of the course,
helping instructors to keep a balance between
covering content comprehensively and allowing
for meaningful understanding. Respondents were
positive about the ESL course schedule and workload
(Mdn=4, IQR=1), and most students strongly agreed
that deadlines were manageable (Mdn=5, IQR=1)
(Table 5).
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Table 5

STUDENTS FEEDBACK ON TIME MANAGEMENT AND ENGLISH PROFICIENCY

Likert scale SD D N A SA Median IQR
9.1. The course accommodated
my schedule and workload 0 ! 10 22 15 4 !
9.2. Deadlines were reasonable 0 0 ) 15 31 5 1
and manageable
10.1. My English lapguagf: skills 1 ) 13 95 7 4 1
have improved during this course
10.2. Fan.guage actl.vmes were 1 1 9 2% 1 4 0
effective in enhancing my skills

English  Proficiency. Estimating self-perceived
English proficiency provides a valuable perspective
on students’ confidence levels, guiding instructors
in tailoring support for learners at different language
proficiency levels.

Most respondents agreed that their English
language skills improved during this ESP course
(Mdn=4, IQR=1), and their responses were especially

clustered in the case of effectiveness of language
activities (Mdn=4, IQR=0) (Table 5).

Overall Satisfaction. Summarizing the overall
satisfaction provides a holistic view of the student’s
experience, capturing the synergies between different
course elements. Most respondents expressed their
overall satisfaction with their ESL course (Mdn=4,
IQR=1) (Table 6).

Table 6
STUDENTS ABOUT OVERALL SATISFACTION WITH ESL COURSE
. .. Partially v Completely .
Likert scale Dissatisfied satisfied Neutral | Satisfied satisfied Median IQR
11.1. How satisfied are you with
the overall ESP course experience? 0 0 3 23 22 4 !

Students had an opportunity to share the aspects
contributed mostto their satisfaction or dissatisfaction.
Some respondents were not specific commenting that
“everything was fine”, “great”, “all good”, and “OK”.
Respondents especially appreciated that they could
complete assignments asynchronously if they missed
the lesson so they could “take the test and practice”
“Moderate load and convenient deadlines” were
also advantages of ESL courses. Students who liked
discussions, complained that there was not enough
time for communicating with others in breakout
rooms, which was “cool experience” for them, while
others confessed that their groupmates did not have
interest in maintaining a conversation, which was
upsetting. Some respondents complained about
the number of students in one group, which was
about thirty. They were skeptical about the remote
mode in general, mentioning that “online means not
real human communication”. Similarly, the research
comparing students’ perceptions of online versus
offline learning demonstrated that first-year
undergraduate students thought that F2F lessons were
better than online ones (Hilton & Barnes, 2020, p. 9).

Responding to the question about changes or
improvements for future ESL courses, some suggested
dividing students according to their proficiency
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level. Unfortunately, it was not possible to do that
considering teaching during wartime. Respondents
suggested focusing more on technical vocabulary
and specialized texts, to provide additional material
to support grammar tasks, systematic error correction,
revision, and recycling for those who needed more
practice. These results align with the findings
of previous research which proved that systematic
teacher feedback results in student satisfaction
(Dvorékova et al., 2021, p. 97).

There were also suggestions to introduce new
activities, online platforms, and games. It is notable
that having distinguished features like rules to follow,
immediate feedback, and goal-setting, games turn
traditional teacher-centered classes into student-
centered ones (Chugai, 2020, p. 442). According
to the results of recent research on using games
for English classes, both teachers and students were
positive about playing games which proved to be
an effective tool for teaching and learning vocabulary
and grammar. Better results of the post-test
in the experimental groups compared to the control
groups could be explained by the increase
in the student’s motivation (Synekop et al., 2023, p. 83).

While some respondents advised adding topics
related to their specialities, and more “professional
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vocabulary”, others requested focusing on “more
politics and  history”,  “cultural differences,
“communication in public places”, as well as making
the course more challenging or academic-oriented
claiming the need for “advanced vocabulary and
listening”, “writing a scientific paper”, “how to build
and present undergraduate or postgraduate degree
project work” According to previous research,
constructive feedback made university students
reflect on their experience, revealed students” positive
attitudes toward the English language course, and
provided incentives for improvements next academic
year (Chugai, 2023, p. 24).

Reflecting on their personal growth in language
proficiency, respondents were mostly positive about
the fact that they achieved their goals even if they
just “maintained the level” they had before, “learnt
a lot of new things’, would “pass interviews more
confidently”, “became more fluent’, gained “more
practical experience in speaking”, “improved speaking
and reading”. Some respondents confessed that they
either did not set any goals, or their goals were too
ambitious to be fulfilled for such a short period, but
at least they “got closer to the goals” Comparatively,
the findings from quantitative data of another study
indicated that technical university students had
“a high level of setting goals in their learning” which
had a positive influence on their academic results
(Kustini, 2022, p. 120).

Asked about specific challenges and ways
of overcoming them, students wrote about
inconvenient schedules that were impossible

to change, but asynchronous lessons were very helpful.

In contrast to our findings, according to the results
of the research on university students’ perception
of remote learning, an asynchronous mode leads
to “higher levels of stress” (Dvorakova et al., 2021,
p- 97). There were difficult questions in the tasks, so
respondents had to use additional sources to find
the answers. For some respondents, speaking English
all the time during the lessons was challenging, “new
and unusual’, but, because of that experience, students
improved their listening skills. All the challenges
during the lesson were solved “together with the class”.
Students complained that one lesson of English
per week was not enough. Discussions in breakout
rooms were challenging as “you need to think about
the topic and your answers, not just speak”. For some
students writing was difficult and they shared that
they “hated writing topics”, they had to “accept this
as a part of life”. There is alignment with previous
findings focused on teaching and learning English
during pandemics and wartime which revealed that
technical problems, air alerts, and communication
problems were the most challenging for university
students during wartime. A large number of home
assignments, no access to software, inconvenient
schedules, and lack of motivation also affected their
academic success (Westerlund et al., 2023, p. 24).

Collaborative Learning. Assessing experiences
with collaborative learning reinforces the importance
of teamwork and communication skills, essential
for success in university and the workplace. Students
were positive about collaboration with peers, their
responses were not quite clustered though (Mdn=4,
IQR=2) (Table 7).

Table 7
STUDENTS ABOUT COLLABORATION WITH PEERS
Likert scale SD D N A SA Median IQR
14.1. Positive contribution
of collaboration with peers 0 y 12 22 13 4 2

Providing arguments to support their views on
collaboration with peers, some students listed several
pros and cons, while others just indicated that they
had no problems, “all cool”, “everything is OK”, etc.
Creating a positive atmosphere was one of the main
advantages of group work mentioned by respondents:
“fun and useful time spent’, “I really enjoyed playing
Kahoot and other educational games”, and “it was
interesting to play different games” Using play and
games in ESL class makes routine exercises and drills
exciting and meaningful. Learner-friendly games
reinforce learning English, and motivate students
to use language purposefully and appropriately
in various contexts (Nurmukhamedov, 2020).

Such an opportunity to communicate with
groupmates was “new and exciting” and it helped
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students “to be confident when speaking”, “practice
... different accents”, “improve speaking, listening”
and “communication skills” Students, deprived
of face-to-face communication, “got to know each
other”, which was especially important for first-year
undergraduate students. Besides improving speaking
skills and relationships with groupmates, students
wrote about developing cognitive and critical thinking
skills when they had to “consider their point of view
from another side”, “see the situation from different
angles”, learn about their “groupmates’ point of view”,
“remember what the partner says”, and “compromise”.
Such “joint work” and “collaborative thinking” helped
to “give more ideas to solve the problem”, and “answer
questions and provide an incentive for improvement”.
Students should be aware of the necessity to survive

Educological Discourse



in situations close to real communication. Eventually,
educators’ choice of effective strategies and approaches
in distance education should be based on student’s
needs and their abilities (Pavels & Kulberga, 2021,
p. 954).

The most serious problem related to discussions
in breakout rooms, described by respondents, was
the unwillingness of other students to speak. In other
words, instead of lively conversation, sometimes
there was silence. Unfortunately, such situations were
difficult to control, considering the time limit and
number of students in a group. A teacher could check

just on few breakout rooms choosing them randomly.
There were several possible reasons for students’
responsiveness: they could be not interested
in the topic, they were too shy to speak in public,
or because of their proficiency level. Some students
mentioned such difficulties as “making contact with
the group”, “feeling comfortable during the discussion”,
and a possibility of bullying. Quite often educators are
not aware of the fact that their students do not take
active participation in ESL class activities because
they try to solve inner social-emotional conflicts
(Pentén Herrera & Martinez-Alba, 2021, p. 5).

Table 8
STUDENTS ABOUT RELEVANCE OF ESL COURSE TO FUTURE CAREER
Likert scale SD D N A SA Median IQR
St ] o | o | o [ s [ s [ [ o
;Ei)zligfszsvzefrfhzrcaszfji content 2 4 17 19 6 4 !

Relevance to Future Career. Linking the course
to future career relevance encourages students to see
the practical applications of their language skills,
enhancing motivation and perceived value. Students
were sure that the skills learned at this ESP course
would be valuable for their future jobs, and their
responses were clustered (Mdn=4, IQR=0) (Table 8).
Most respondents were also sure that there were
practical applications of the course content (Mdn=4,
IQR=1) (Table 8).

Future Recommendations. Encouraging students
to provide future recommendations promotes
a sense of ownership and collaborative decision-
making, contributing to continuous improvement.
Having completed the survey, some students were
not willing to add more comments except expressing
their gratitude for “the excellent lessons”, “thanks
for the course”, “thanks for the great course”, and
for the survey saying “thank you for your interest”
Other students added what exactly they enjoyed,
for example, a friendly atmosphere: “In the English
lesson I relaxed and studied, and I didn’t worry about
anything’, “a pleasure to work’, “was very interesting
and useful’, “fun and interesting” Similarly, according
to previous research, the majority of technical
university students confessed that they were less
stressed during the English lessons (Chugai, 2023,
p-24). Some students shared their expectations
“Icouldn’timagine suchahighlevel of studying English
in a technical university”, and emphasized the personal
characteristics of a teacher “Her positivity is very
valuable and makes facing challenges less stressful’,
“deep gratitude to our lecturer’, expressed their desire
to “the continuation in the next semester”. The intrinsic
motivation of students depends on rapport, which
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is built not only on the professionalism of teachers
but on the ways they treat students in classrooms.
Without having a positive and respectful relationship
between teachers and students it is impossible to take
reflection-driven action research (Harmer, 2007,
p. 25).

To conclude, university students were mostly
positive about studying ESL online during wartime.
Similarly, according to the results of previous
research, the students’ motivation did not change
during the pandemic, and their confidence increased,
which could be explained by a range of different ways
of communication between students and teachers.
In addition, students’ learning strategies changed
as they had to adapt to the online environment
(Kustini, 2022, p. 128).

Although the study provided valuable quantitative
and qualitative data on university students’ feedback
across various dimensions of ESL courses and
recommendations on improving and sustaining
the quality of teaching English at the university level,
ithasalimitation related to the number of respondents
(N=48) who are from one Ukrainian educational
institution. The sample size is not sufficient
to generalize the findings. Further studies should
involve more respondents from several universities
and include not only students but teachers as well.

Conclusions

Based on the results of our study, we can
conclude that university students, providing a holistic
view of their experience, expressed their overall
satisfaction with their ESL course. They especially
appreciated the possibility of completing assignments
asynchronously, relaxed deadlines, and discussions
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in breakout rooms. They suggested creating study
groups according to language proficiency levels
and making them smaller to ensure an individual
approach. Students also recommended focusing more
on technical vocabulary, providing supplementary
materials, and conducting error correction
regularly. Respondents would like to experience
new activities, online platforms, and games.
The results of the research showed that students
were mostly positive regarding ESL course content,
teaching methods, instructor approach, assignments
and assessments, class participation, technology
integration, group work, resources and materials,
time management, English proficiency, collaborative
learning, and relevance to future careers. We observed
statistically that students were especially enthusiastic
about their teachers’ support and guidance, as well
as about relaxed deadlines, whilst they expressed
doubts about experiencing technical difficulties
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[IOCTIMHE BIOCKOHAJIEHHSA HABYAHHS AHIJIIICBKOI MOBI
AK IPYTOI IHO3EMHOI IJTAXOM PE®JTEKCMBHUX OIIMTYBAHD
CTYOEHTIB YHIBEPCUTETIB

PegpnexcusHi onumysanHs 6 nepedosiii céimositi NpaKmMuyi BUKOPUCINOBYIOMbCS 07 3a0e3neueHHsT Mo20, w00
HAB4AbHI Kypcu 6i0n068i0anu pisHOMAHIMHUM MOBHUM nompebam cmydenmis yrisepcumemy. Tomy Hauioro me-
moio 6yn10 npoananizyéamu KinvkicHi ma skicui 0aui 8i02yKie cmyOenmis ULy uj000 Pi3HUX acnexmie MOBHO20
Kypcy 1l Hadamu pekomeHOauii, cnpsamosani Ha NOKPAUWEHHS ma NiOMPUMKY SKOCMi 6UKIAOAHHS AH2NILCOKOT
MOBU HA YHigepcumemcokomy piHi. [ns 00cseHeHHS uiel Memu mMu 3acmocey6anu 3Miuianuii mermoo 00cioneH-
HA §l ompumany KinvKicHi ma skicHi 0aui, AKi 3acei0uunu, w0 cmyoeHmu yHieepcumemy UCI08UIU C0€ 3a-
2anvHe 3a00807IEHHS KYPCoM aHeniticokoi mosu. Ocobmueo 60HU OUIHUIU MONIUBICMb ACUHXPOHHO20 BUKOHAHHS
3a60aHb, 4 MAKOK CNPOUleHi 0e0nAalHU Ma npoeedeHHs OUCKYCill. Byno 3anponoHo6aHo cmeoprearmu HA64aIbHi
epynu 8i0nosioHo 00 PiBHA 8000IHHA MOBOK A SMEHWUMU KIZIbKiCMb YUACHUKIS, w00 3a6e3nedumu iHOU-
sioyanvHuil nioxio. Pesynomamu 00CiONeHHS 3aC6i04UNU, W0 CYOEHINU NEPEBANHO NOZUMUBHO CIABUNUCS
00 3micmy Kypcy aneniticbkoi Mo8u, Memooié HABUAHHS, Ni0X00y 6UK1A0A4A, 3A80AHb Ui OUIHIOBAHMHS, AKMUBHOT
yuacmi, iHmezpayii mexHonoziii, 2pynosoi pobomu, pecypcis i mamepianis, Kepy8anHs 4acom, 80/100iHHI aHemill-
CbKO10 MOB010, CHIiNILHO20 HAGUAHHSA MA AKMYANbHOCM 0751 MAliOymHvoi kap epu. CmamucmuyHo 008e0eH0, Uj0
CMyOeHmU BUCOKO OUIHUU NIOMPUMKY A MATICMepHICMb c60iX 6UKNA0AHI6, 4 MAKOH NonezuieHi 0e0naliHu.
IIposederie docnioneHHA NIOKPeCTIUNO BANTUBICHb OIS CINYO0EHINIB CHIZIKYBAMUC 00HE 3 00HUM Y 2PYNax, 2pamu
6 iepu, sectmu OUCKyCii, po36’sA3ysamu npobnemHi 3a60aHH, 30cepedry8amucs Ha c60ix npodecitinux nompebax,
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0ocsIeamu 63AEMOPO3YMIHHS 31 C60IMU BUKNIAOAUAMU, Pe2YTIAPHO OMPUMYBAMU 360POMHUTI 36 A30K | 6UNPABIIA-
mu nomunxu. Takum durnom, 00C/iONEHHS HA20NOULYE HA BAHTIUBOCI Pep/IeKCUBHUX ONUMYBAHD Y UiiCHILL
OUiHUi Ma nokpauieri 00c6i0y HABUAHHA aAHenilicokoi MosU cmydenmie yHieepcumemy. Y matibymuix docri-
ONHCEHHAX PeIeKCUBHI ONUMYBAHHS MONCYMb OYymu BUKOpUCMani 0715 BUKAA0AI6 i cmydeHmie pi3Hux 3aknadie
8U40T 0C6IMU 071 NO0ANLUL020 30a2a1eH s 3HAHD Y Uill eay3i.

Kntouosi cnosa: cmyoenmu ynisepcumemis, ameniiicoka sik opyea inosemua mosa (ESL), pedpnexcuere HasuarnHs,
360pOMHULI 36 A30K, HABUAHHA Y CHIBNPALT, AKMYATLHICMb 0715 MAUOYMHLOT KAP €PU, B0EHHULL HAC.
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